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The Paradigm Shift in Curriculum

» Prepare for labour market;
education for jobs

« Academic disciplines only
(e.g., languages, mathematics)

o Static, linear and standardized

» Didactic teacher-centred
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Prepare for independence;
education for individual
fulfilment

Widened scope (e.g., including
music, visual arts, PE, etc.)

Still static, linear and
standardized

Less teacher-centred and
more student-centred

Prepare for interdependence;
education for citizenship
Balanced scope (e.g.,
considering the breadth &
depth, GS, IS, etc.)
Non-linear, dynamic, flexible
curricula

Focus on personalized
learning



Education 4.0 for the 215 Century

INDUSTRY 4.0

INDUSTRY 3.0

INDUSTRY 1.0

Mechanization, steam Mass pi Automation, computers Cyber Physical Systems,
power, weaving loom -assembly line and electronics internet of things, networks
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Education 4.0 for the 215 Century

O O
1 Education 1.0 ) - 4 Education 4.0

é ("

Lectures, rote
learning, &
memorization

Innovtion-based
education

k @ \ =
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Essential Skills for the 215 Century

What are the Essential Skills Required for Students in the 21st Century?

PZIPartnership for
21st Century Learning
A Network of BattelleforKids

FRAMEWORK FOR
21st CENTURY LEARNING K
DEFINITIONS

 Adaptability ﬂ

: ggé?aﬁ';fiﬁf mmunication Partnership for 215t Century Skills
(2011):

* Non-routine problem-solving

 Self-management/ Self-development Inquiry processes

* System thinking « Problem-solving
* Critical thinking
e Creativity
 Innovation

National Research Council (2010): > |
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The Future of Education & Skills Education 2030
(OECD)

Core Foundations

Literacy and numeracy

Data and digital literacy

Physical and mental health

Social and emotional foundations

The OECD Learning Compass 2030

Transformative Competencies

» Creating new values

» Taking responsibility

* Reconciling conflicts, tensions and
dilemmas

_— @) OECD

http://www.oecd.org/education/2030-project/teaching-and-learning/learning/
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Essential Skills for the 215 Century

Learning to Learn 2+ — The Hong Kong School Curriculum

Values & attitudes

Nurturing Multiple pathways

i Ten values
lifelong & self-directed m— " Foste‘rjlng | ‘ priority
learning capabilities SEVEN;LEARNINGIGO IO peon Cevelopimm) Generic skills « Perseverance
* Respect for Others
Basic Skills

* Responsibility
* National Identity

« Communication Skills
* Mathematical Skills

* Commitment
Secondary 4§
s  |T Skills
- s » Integrity
Chinese Language 20 Elective Subjects Moral and Civic Education Community Service priority values
English Language + Applied Learning + Aesthetic Development  Career-related Experiences i :::::-_l T|I|I'I|(Iﬂﬂ Skills « Care for Others
Mathematics Other Languages Physical Development + Responsibility
Liberal Studies - National ety « Critical Thinking Skills « Law-abidingness
5 1 T | ‘ T i :
R B i e et R el I iy ety
M va & Law L « , etc.
. W ) e T S e S = . + Problem Solving Skills « Diligence
| cninese Physical -
panayie | Language | | Language Education Personal & Social Skills
Education Education Thinking Skills
. Keytesming | | xeyLeaming e e  Self-management Skills
Area - Prodlem Sohving Skills.
‘Personsl & Socie! kit « Self-learning Skills
 Collaboration Skills
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Context ' i
T-Standard® in HK Professional Authentic

Develop Context Learning
Role Model Teaching Competence _ _
Interview & shadowing
Carina Cultivator Ethical Decision Teacher presence the Mentor
J aking & langliage

Service/Job tasting

Knowledge  /Organizing a lesson Giving instructional

Co-constructor & group work

\ & feedback
Questioning techniques Using techrnelogy
& assessment Classroom Working with
Administrative tasks/ Management/ Tutor and Peers
Enculturating into SchoQl communication with parents

Active Agent

__Experience & Reflection_+
Meaningful & Critical Reflections on Teacher Identity@LTE2023 \’/




Gibbs’ Reflective Cycle

Gibbs, G. (1988). Learning by Doing: A Guide
to Teaching and Learning Methods. Oxford:
Further Education Unit, Oxford Polytechnic.

Meaningful & Critical Reflections on Teacher Identity@LTE2023

Action Plan

Description

Evaluation
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The ALACT Model

Korthagen, F. A. J., Kessels, J., Koster, B.,
Lagerwerf, B., & Wubbels, T. (Eds.). (2001).
Linking Practice and Theory: The Pedagogy of
Realistic Teacher Education. Mahwah, NJ:
Lawrence Erlbaum Associates.

What do you think is the
limitation of the ALACT model?

m—

The ALACT model does not
describe the issues that a

teacher reflects on
S ——
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Trial

-

Creating
alternative
methods
of action

—

Awareness
of
essential
aspects

Action

Looking
back on
the action

11



The Onion Model

Korthagen, F. A. J. (2004). In search of the essence
of a good teacher: Towards a more holistic
approach in teacher education. Teaching and
Teacher Education, 20(1), 77-97.

Korthagen, F. A. J., & Vasalos, A. (2005). Levels in
reflection: Core reflection as a means to enhance
professional growth. Teachers and Teaching, 11(1),
47-71.

What do you think "core
gualities" in the model refer to?

——

An individual's personal
strengths, such as empathy,

kindness, creativity
L ——

Meaningful & Critical Reflections on Teacher Identity@LTE2023

Environment — \What do you have to deal with?

What do you do?

Beliefs ‘

‘ What do you believe in?

Who are you (as a professional)?
How do you see your role?

What is your ideal, your mission?

Core qualities
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Making Systematic Reflection

Level

Questions to get started

Reporting and
Responding

Relating

Reasoning

Reconstructing

Report what happened or what the issue or incident involved. Why is it
relevant? Respond to the incident or issue by making observations,
expressing your opinion or asking questions.

Relate or make a connection between the incident or issue and your
own skills, professional experience, or discipline knowledge. Have
I seen this before? Were the conditions the same or different?

Do I have the skills and knowledge to deal with this? Explain.

Highlight in detail significant factors underlying the incident or issue.
Explain and show why they are important to an understanding of the
incident or issue. Refer to relevant theory and literature to support
your reasoning. Consider different perspectives. How would a
knowledgeable person perceive/handle this? What are the ethics
involved?

Reframe or reconstruct future practice or professional understanding.
How would I deal with this next time? What might work and why?
Are there different options? What might happen if ...?

Are my ideas supported by theory? Can I make changes to benefit
others?

Bain et al. (2002). Reflecting on practice: Student teachers’ perspectives. Flaxton, QLD: Post Pressed.
As cited in Ryan, M. & Ryan, M. (2013). Theorising a model for teaching and assessing reflective
learning in higher education. Higher Education Research & Development, 32(2), 244-257.

Meaningful & Critical Reflections on Teacher Identity@LTE2023
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Making Systematic Reflection

Reflection questions

Level Nature of reflection
5 Meta-reflection
4 Critical reflection
C
o
5
D 3 Dialogic reflection
T (process)
(ae
[T
(@)
?>-> 2 Descriptive reflection
Q (content)
—1
1 Technical-methodical
reflection (content)

0 Non-reflective action

How do I reflect and learn? Whose voices are included/
excluded in the process of knowledge-construction?

What 1s this research/activity for? Who benetits? Who
does not? What theories and values underlie 1t? What
cultural, social, historical, political forces shape 1t?

How is my self (biography) involved in my actions? How
do I relate to this/others? How does 1t/do they relate to
me? What alternative choices, claims or viewpoints do
[ have?

What 1s happening in the project? What choices do
I make? Reasons provided often based on personal
judgement or on reading of literature.

Am I using the right methods and skills to achieve the
goals?

Hatton, N., and D. Smith. (1994). Reflection in teacher education — towards definition and
implementation. Teaching and Teacher Education, 11(1), 33-49. As cited in Jacobs, G. &
Murry, M. (2010). Developing critical understanding by teaching action research to
undergraduate psychology students. Educational Action Research, 18(3), 3319-335.

Meaningful & Critical Reflections on Teacher Identity@LTE2023
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Making Systematic Reflection

Level of reflection

Description of level

Indicators/phrases

Examples

Level 1 description

Level 2 explanation

Level 3 suggestion

Level 4 reflectivity

PSTs describe classroom incidents without
explanation for them.

PSTs identify the classroom occurrences and
provide explanations for them.

PSTs go beyond identifying and providing
explanations for classroom occurrences to
analysing classroom experiences and
suggesting alternatives.

PSTs engage dialogically with the classroom
event, analysing it from different
perspectives.

Description of classroom occurrences.

Explanations of events.

Typical phrases such as: so that; because; so as to; in
order to; which resulted; which made; as a result of;
to; this was done to...

Alternative suggestions.
Typical phrases such as: could have, would have,
should, could, next time.

PSTs engage dialogically with the classroom event,
analysing it from different perspectives.
Descriptions, explanations, suggestions (and
justifications for suggestions) are connected and
brought into dialogue with one another.

The teacher encouraged learners to respond in
full sentences.

This was to encourage children to answer
questions in full in order to build their
communication skills.

Other strategies such as using a spider diagram
could have made her lesson more interesting
and easier.

I shouldn’t have put together addition and
subtraction because learners were not really
focused and couldn’t understand the subtraction
part, they needed it to be done separately. These
two [algorithms] are already complicated for
Grade 1 to use on 2-digit numbers and putting
them together was not a good idea because |
ended up spending more time on addition and
very less time on subtraction. Many learners
seemed to get confused.

Chikiwa, S. (2020). Exploring pre-service teachers’ reflective practice in the context
of video-based lesson analysis. Unpublished doctoral thesis. Rhodes University. As
cited in Chikiwa, S. & Graven, M. (2023). Exploring the development of South
African pre-service teachers’ reflective practice. Pythagoras, 44(1), a678.

Meaningful & Critical Reflections on Teacher Identity@LTE2023
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The five components
of Professional

Making Systematic Reflection

| of Reflection

Identity (Destc_riptive Descriptive _ Critical Total
Not related | writing reflection Reflection reflection ) components
@elfdimage N\ 11 (449%) 1 2 9 2 14 (56%)
Self-esteem 4 (16%) 4 6 9 2 21 (849%)
Task perception 2 (8%) 3 4 9 # 23 (92%)
Job motivation 8 (32%) 6 9 1 1 17 (68%)
Future 7 (28%) 2 9 3 4 18 (72%)

\ Pperspective )

Monique, M.J.E., Jordi, C., Kariene, M.W., Angel, A., Saskia, M.K., Sara, A., & Gerben, J.W.
(2021). The reflection level and the construction of professional identity of university students.

Reflective Practice, 22(1), 73-85.
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FE Components & Structure

FE Foundation Block Practice FE & Professional
Course Learning Portfolio
_ v Year5 Block Practice (BP) Il o
_ - » Semester I: September — December
_-" » 13-week to enhance students’
-~ teaching practice experience
< Year 3 Block Practice (BP) |  FE & Professional Learning Portfolio I
/ « Semester II: March — May
/ » 8-week to enhance students’ teaching
,’ practice experience

» FE & Professional Learning Portfolio |

/
Year 2 FE Foundation Course

4 » Facilitate students’ early development
I and adaptation to the changing role
i from a student to a teacher

Meaningful & Critical Reflections on Teacher Identity@LTE2023
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The Generic Teacher Competencies Framework

Towards
A Learning Profession

The Teacher Competencies Framework
and

The Continuing Professional Development of Teachers

Advisory Committee on Teacher Education and Qualifications

November 2003

Meaningful & Critical Reflections on Teacher Identity@LTE2023

BENEx
EXNET

HENBXBENETRER
HEMFFHES R R

Towards a Learning Profession: The Teacher
Competencies Framework and the Continuing
Professional Development of Teachers (Advisory
Committee on Teacher Education and Qualification,
November 2003)

https://www.cotap.hk/images/download/ACTEQ Doc
ument 2003-Eng.pdf

BB BN AN B AR T S A
NEETFHEE

(EmalEpmEsssZ 8 > 20034E11H )
https://www.cotap.hk/images/download/ACTEQ Doc
ument 2003-Chi.pdf
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The Generic Teacher Competencies Framework

TEACHING AND LEARNING DOMAIN

STUDENT DEVELOPMENT DOMAIN |

| PROPESSIONAL RELATIONSHIPS AND |

+ Subject Matter Knowledge

- command of subject matter knowledge

- sharing and exchange of subject teaching
practice
* Curriculum and Pedagogical Content
Knowledge
command and application of pedagogical
content know ledge
- curriculum design, implementation and
improvement
updating and sharing of pedagogical
content knowledge
+ Teaching Strategies and Skills, Use of
Language and Multi-Media

- knowledge ar ion of teaching

strategies and A|\I||=
# Assessment and Evaluation

assessment methods and

e of student assessment results
valuation and

view of teaching and
learning programmes

r

SCHOOL DEVELOPMENT DOMAIN
o g 245 B R RS RS LS LYY A

Students’ Diverse Needs in School

Rapport with Studants

Pastoral Care for Students

Students’ Different Learni
Experiences

SIX CORE VALUES THAT |

belief that all students can learn

* %ﬂ-i"!a-%w%'t

o
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T-Standard?*

BESH2%E AFRIABWR

Nurture Learners Today and Leaders Tomorrow » <

B2EM
2E 4

¢ a=
2ARE
% .

EEE RENFRER
e FRaRE

Visionary

Caring
Edupreneurs

Cultivators

SBAMRIRE
FSEIRES
Professional Standards

for Teachers and Principals
of Hong Kong

T-

Whole-person
wellness

Committed
Role Models

Ethical
Enablers

/ Change agility Key competences
for tomorrow  for adulthood

PR EY
BRE

Versatile

T-standard”
/5@ Inspirational
- Co-constructors Architects

https://www.cotap.hk/images/T-standard/T-standard-Booklet.pdf
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SBAMRIRE
FSEIRES
Professional Standards

for Teachers and Principals
of Hong Kong

T- 2%
T-standard”

com/:p
Y ——— 4

T-Standard?*

Standard 1: Caring Cultivators of All-round Growth

Teachers believe i whele person educaton whichaims a he devalpment of tudent’ mosl, nilctul pysical, socal and
aesthetic potential Thsy support and practise a attends toa

in these areas. moral vitues, pe attitudes” expected of students. As global :mzens
ey enhance ther knowiedge of curent issues In the ocal, national and global scene and relals ther tsaching and guidance 1o
these issues.

Teachers see actualising students’ potential as a goal of whole-person education. They help students understand themselves and
reir potential ey trust, tudents in taking

in lfe. Being aware of lfe-planning? as an ongoing process for persanal fulfiment, they explore study and career opportunities for

students and take up their role in implementing the school policy for ie-planning education

Teachers are aware of the importance of a positive learning environment. They ensure that it is physically safe and well-managed,
maintaining a disciplined and harmonious environment which faciltates mutual support for leaming and growt

ral diff their students’ diverse needs, teachers seek to equip themselves.
i rolosan know\edge and skills. They educate students to respect each other's differences and culture.

Teachers seek to promote a whole-person education curriculum. As role models of moral virtues, positive values and atitudes”,
they make conscientious effort to faciltate a balanced growth of students through the curriculum and in their daily interactions
with students. They enhance students' capacit for sef-management, self-regulation and lfelong leaming, equipping them to face
challenges that may emerge at different stages of their personal and social development. They provide leaming experiences to
broaden students' understanding of the changing world.

Teachers coach their students along their Ife journeys. They foster students’seff-understanding, goal setting and reflective thinking
at different stages of growth through teaching and guidance. They identify students’ potential and provide them with learning
opportunities to realise their strengths and explore muliple patways for the future.

Through sharing their passion for learning, teachers cultivate a positive ethos and establish an environment conducive to leaming.
They also guide students in building congenial relationships with their peers, teachers, parents and the community through learning
activities and personal examples.

Teach: their G with students. They create
an inclusive leaming environment n which stucenis of cfersnt backgrouncs and scucational neads fos valusd and value each
other. They advance students' potential in every aspect of lfe and encourage them to complement each other on the path of learning
and growth.

Distinguis|

Teachers participate in the design and monitaring of school policies and curriculum so that they are in line with the underpinning
philosophy of whole-person education. They contribute to the cultivation of school ethos which manifests moral virtues, positive
values and atitudes”. They see it as their mission and responsibilty to nurture students to become informed and responsible
members of the global society.

Teachers promote students’ growih and development through collaborating with families, communities, and other professionals.
‘They enlist support within and beyond school settings to uewse strategic plans which enable students 1o make informed choices
with regard to life aspirations, empowering them to actively in the school policy
for career and ife planning and play a prominent role n the implementaton

Teachers contribute significantly to the making of a stimulating and inviting school environment which offers leaming experiences
for students of different abilties, interests and aptitudes to develop an intrinsic quest for leaming, as well as emotional and social
competence, achieving all-round development.

Teachers play a part in the creation of a school climate which enables students with different educational needs and socio-cultural
backgrounds to advance each o' potential and buld o the Strngls ofher diferences. Incollsboraton wih coliagues they
work on the design, d evaluation of treated with eq

can learn and grow from the thata

RiE—: HERENSTE IEZRANR

HAHTRAHENES  ARSRERAE B8 ¥ XEHE0EE ) IRERTZARERE  BUEY
BEETRAMERRE - WA UTRIRHHE  FREONEE  FRENKE - BAEALR - HEMMERA
AW BRRURESERANZE - CEANABNHE L -

BEARESEERATABBNER ) HPBEE B THEEETRAREMENEASEEESRTE
SAEHEE LKA - MRS TAMEE  SEAKE  ATHALERN AREEREARANBR A
FERFFRRARME - B HRTRRAETDRIBE o

BEAAERFEHRENER - TRRSBERERZRAATFOSTRET - BEHS  —RETARE -
BETHRENOUEUCERRMMO S TERISEEEE - BRCHEE IHEHBLESRHNER
Axfe o

BB EBRANERE ; LUSFL - RRARFRE - E] ’ HER
BE - REFERE - BMEARENERER B EHEU%%‘T'E‘B@ £ BAPHEREES - UEHEEA
AERZRETRMET » CMRBEEHESEINERNTHE -
BETRBENLR EHE ;B N FREMERZBAY  TLRENRE  BRFLEN
SERE - 3TH —EATR TULHER

BARBESTHCHER C ARERERMEN LNRSNEHNSTNRE  BAFREDAEAST 318

BRI - T REFEER Y RAFEIR o
HETE A S HH X + BREEEH  FELE ERETRERM

ATRRERENBEBIZER  WREENTE  EPBLEESE
LAAETAT -

RERE R PEREAR RS

REHR

B SEHENRELENERRRE  BRAFESZARENEFER | BHIZUURARFRE  FREERN
RN - HEUEERERAREREETARAERMELE -

BEERE  HEREGTEALESE - FES RERSERE | SREAMRIMLE - AR R R
FERAEANEEOELAEWER - BREM - RTRASEHERAGEERER - LRETHERREEES
BEAG -

BEAEMS A EERERUNGHODRRS - BEH  BRALOERNSLEZHSTER - FREMARNENS
BOH  ARERGMOBEEEALRED  EE2ARER -

BASHERTRA  BETARERENRETEH LA ROBE  GERMENELE L —FES  BEASH
fF 0 HE - RONBRNERBRRERS L ARAGREEBATHE  LRSTCNERRRPBENL
B

https://www.cotap.hk/images/T-standard/T-standard-Booklet.pdf
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Teachers’ Professional Conduct

Guidelines on Teachers’ Professional Conduct

¥ ofo B
L5
Education Bureau

Government of the Hong Kong Special Administrative Region
2022 -

Meaningful & Critical Reflections on Teacher Identity@LTE2023

HEPFEHRTHES

FRBITHRERHT R
2022

https://www.edb.gov.hk/attachment/en/teach
er/quidelines tpc/quidelines en.pdf

https://www.edb.qgov.hk/attachment/en/teach
er/quidelines tpc/quidelines tc.pdf

*-'
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EdUHK FE Intended Learning Outcomes
(FEILOs)

TREREmA B % - FAEMER
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ZHue

5. BETHATHA B S H oM TR -

6. ERINRBRHMLRBAHMMOBEY > BRrEARENEsMaiE N > ARESY
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Upon successful completion of the FE courses, student-teachers will be able to:
I. School Development

1. Demonstrate an understanding of the interrelationships between a school’s educational
philosophy, goals, policies and practices, and how these affect teachers’ roles and
responsibilities.

2. Demonstrate an understanding of the school as a social and cultural institution working in
collaboration with stakeholders to respond to contextual factors and societal changes.

II. Student Development

3. Demonstrate an ability to cater for students’ diverse learning needs and to enable them to
develop their potential.

4. Demonstrate an ability to act as a caring cultivator of students’ all-round development with
moral virtues, positive and ethical values and attitudes, multicultural awareness, and an
entrepreneurial spirit.

III. Teaching and Learning

5. Display command of content knowledge of the subject(s) assigned to teach.

6. Demonstrate the ability to use pedagogical content knowledge in planning and developing
teaching strategies and materials for students’ diverse learning needs.

7. Demonstrate the ability to act as a knowledge co-constructor and to provide a learning
environment that engages students with diverse learning needs in individual and collective
construction of knowledge through appropriate classroom language, varied and innovative
approaches, and use of technology.

8. Demonstrate the ability to design and apply a variety of assessment strategies to provide
feedback on students’ learning and to inform ongoing teaching.

IV. Professional Relationships and Development

9. Demonstrate good rapport with peers and school supporting team through developing cordial,
cooperative and communicative relationships with them and participating in school activities.

10. Reflect on and evaluate the process and outcomes of their own teaching, their roles as a model,
a caring cultivator and a knowledge co-constructor, and their ethical practices in school for
the purpose of continuous professional learning.
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Establishing Teacher Identity in Practice

Professional Authentic

Face-to-face Sessions SO LSRG

* Conduct at least 3 meetings

* Emphasize on: with the mentor (1 hour @)
 Establishing professional » Shadowing the mentor (5
teacher identity hours)
» Developing generic * School service / job tasting (5
classroom skills hours)

Micro-teaching

FEX1161

» Focus on generic teaching Spiral curriculum
skills (instead of teaching
subject content knowledge)

Meaningful & Critical Reflections on Teacher Identity@LTE2023
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Formati
ative & Summative Assessment

Meaningful & Critical

FE and Professional Learning portfolio I

Assessment Instruction & Guides
ming Portfolio 11 Assessment Tasks

?miminnal Leai

Guidelines on FE and

The five umm:mho(&e F‘Emdmbmﬂh-m?«ﬁhol!cm ueuupdmmaﬂywlxw
of learning Muuml(cm&pmdnsmm same 4 domamns nthecOTA! framework)
1 Schwleehpmeﬂ_

2, Student Development.

3 Teachng and . and
4 Promncnl‘ll and Services
mmwwm:mﬂh,wnwxwwmwmwwmmmin

upder the guidance of your Profes
e ~n sach assessment

10 continually improve thetr 51

+ should make every
standards of' nregrity and moral conduict

13 should maintain the highest

1

2

eflecti
ctions on Teacher Identity@LTE2023
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Formative & Summative Assessment

ST — S b e A2 4 £ (= )34 0] Grade Descriptors — Field Experience Portfolio 11 Assessment Criteria

Meaningful & Critical Reflections on Teacher Identity@LTE2023

PORTFOLIO | FEILOs / GILOs &% Distinction R4 Good # & Satisfactory A {5 Below Satisfactory FAM Fail (F)
_ (AhAA) (B+,B,B) €0 ©.D)
TASKS (90%)
FEILOs 1-2 SREMFRORTNS - B ROEMPRORTNSE 8 ATEMPRORTRS -8 SEamERGHTNS -8
WERE ] siaairgaze | FoR WX - AU REF | @ RoX - fepssfoRm | B LR NI - BBl 67 | 1R - AR - bt fuly
Assessment Task 1 *'l Bk AR TEZNONE | porgmdpfesmmng | TOASPTEZNGHLK EECLYES FEASVETF S
M SR RM 0T LRI | o o e e dde iy | T SPRIEM A TR [ MR ORI Rkt &
L S“Cl:lml:“lmlhnd RS LRSI EilS o) Hilhﬂﬂ*ﬁ-kiﬂlﬁn EL EE3-ERUETN &3 NS CER £ FSUESE R
About Schesls R s Ly m - TLRBR - L ULE N WLRseae -
Demonstrates comprehensive D isfactory D basic
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