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Source: Szeto, E., Cheng, A. Y. N., & Sin, K. K. F. (2018, Online). Still not
inclusive? A critical analysis of changing the SENCO policy in a Chinese
school community, International Journal of Inclusive Education, DOI:
10.1080/13603116.2018.1492642.

Policy development of integrated education in Hong Kong

A Pilot Project on Integrated Education (providing the pilot public schools with a
resources teacher and extra funding)

Full implementation of integrated education beginning from the 1999/2000 school year

Operation Guide on Integrated Education (Chinese version available)

The Code of Practice on Education for equal opportunities

Introduction of the Index for Inclusion in public schools

Implementation of the new 3-tier support model which was a funding model for public
primary and secondary schools in support of SEN students

Operation Guide on The Whole School Approach to Integrated Education and the three-
tier support model

Study on Equal Learning Opportunities for Students with Disabilities under the
Integrated Education System

The Pilot Project on SENCOs in enrolled public schools (2015 — 2018) (LC Paper No.
CB(2)1064/14-15(02))

Latest Progress of Support Measures for Students with SEN and the Pilot Project on
SENCOs (CB(4)1165/16-17(03)]

LCPoE: Priority Measures to Support Quality Education: a paper for discussion outlined
details of regularising the SENCO.)

Regularizing SENCO in all ordinary public schools starting in 2017/18 school year.




Difference

— Demosraphic backeround Diverse cultural, social, and religious beliefs and different ways of living
I:l grap & . Religious beliefs include Buddhism, Catholicism, Hinduism, Islam, local beliefs

NAS: Children enrolled in the schools are newly-arrived immigrants from

’—A& 2 different parts of mainland China.
—r )L x NCS: Children enrolled in the schools are born in Hong Kong to parents of
- N AL N mixed Chinese and/or Southeast Asian backgrounds, e.g., Thailand,

Social background Philippines, India, Nepal, Pakistan, Indonesia, etc.

E -\ Local children: Children are born in Hong Kong to parents of permanent
Z R residents and/or citizens of Hong Kong.
} Z '} SEN*: A small number of local or immigrant children enrolled in the schools

are students with special education needs

NAS: Putonghua is their first spoken language and simplified Chinese is their
l X written language. They find it easier to adapt to the local context of
Cantonese and traditional Chinese characters than the NCS.

NCS: Neither Chinese nor English is their first language. English can be their

@ TT’H 7S o B r second language used for teaching in parallel to Cantonese, the verbal dialect
Ei— K/ IN Ejﬁ /j é_‘l'_“ Z'_‘ NG and traditional Chinese for writing. They need to gradually adapt to
K — ,“—‘_& ExXq S‘[_‘[ Cantonese/Chinese as the medium of teaching and learning.

E*ﬁ XE@% %D 7[< %E Local students: Cantonese and traditional Chinese characters are the main

spoken and written Chinese language.
SEN: Local and/or immigrant students

Difficulty

Various types of
impairment, disability,
emotional needs and
special learning

SEN students with various degrees of the disability who are placed in ordinary
public schools

The students need special arrangement of the learning environment in the
school. So, they can then attend ordinary classes with the non-SEN students.

Source: Szeto, E., Cheng, A. Y. N., & Sin, K. K. F. (2018, Online). difficulties
Challenges of difference and difficulty: how do principals enact different Note. NAS = newly-arrived students from the Mainland; NCS = non-Chinese speaking students; SEN = students
leadership for diverse student population in a changing Chinese school with special education needs; SES = socio-economic status.

context?, International Journal of Leadership in Education, DOI: * There are nine types of special educational needs supported by ordinary public schools.
10.1080/13603124.2018.1518541.
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( knowledge & skills ( self-understanding ) ( ecological change )
development )

© RIABEIHIAEASE o RUSHEMHEAAT A o BEEIERHY LRk NER

(Ll aE8ke) & (ANEFRE ~ SHE ~ BEIF)
© FPTELE « AAHUE o Al —ESZ R RER R
S © FUEMESERE (staff o« FEME AR (FERES S VAR BRI A
development) TFEEL) PRI R
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ey 5 2217, (2004)5 [ FH Hargreaves & Fullan, 1992)

. (2004). SRAEHE B AN SRS I E BAVERL. 208 Z8E 0
Hargreaves, A., & Fullan, M. G. (1992). Introduction. In A. Hargreaves and M. G. Fullan (Eds.),
Understanding teacher development (pp. 1-19). UK / New York: Cassell / Teachers College Press.



Gultivating

Focusing Direction Collaborative Cultures

Purpose Driven Culture of Growth
Goals That Impact Learning Leadership
Clarity of Strategy Capacity Building
Change Leadership Collaborative Work

Leadership

Securing Accountability Oeepening Learning

e Internal Accountability ® Clarity of Learning Goals
e External Accountability ® Precision in Pedagogy

e Shift Practices Through
Capacity Building




‘New Pedagogies for Deep’ (Fullan & Scott, 2014).

* Working in partnership with schools to change

1
2
3.
4

pedagogical practices
learning partnerships

learning environments (the redesign of learning within and external to schools)

leveraging digital

Focusing particularly on global competencies -- 6Cs:

o vk wnN e

Character
Citizenship
Collaboration
Communication
Creativity
Critical thinking.

Fullan, M. & Scott, G. (2014). Education Plus: The world will be
led by people you can count on, including you! (New
Pedagogies for Deep Learning White Paper). Retrieved from
New Pedagogies for Deep Learning website:
http://www.newpedagogies.info/wpcontent/up
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e The video will be inserted in this slide.
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